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【Introduction】Although neither Mark Twain nor his young male protagonists were keen on going to school, 
Twain and his works have been popular on school curriculums and have often been included in school textbooks. 
Even before he was acknowledged as one of the leading American writers at the end of the nineteenth century, 
some of his works had already been included in school readers.  As is commonly known, people became familiar 
with Twain and his works mainly through newspapers, magazines, and his books and lectures.  However, at 
the same time, we should remember that millions of people were introduced to his stories in their classrooms, 
and their impressions of Twain must have been greatly influenced by the fact that they read his stories in 
textbooks.  Although textbooks have played a significant role in spreading his legacy and influence, no scholar 
has comprehensively discussed the inclusion of Twain and his works in American school textbooks, in particular, 
at the secondary school level.  While Joseph Csicsila offered a truly insightful discussion on Twain’s inclusion 
in various American literature anthologies, the textbooks he examined were mainly used at the college level and 
published after the 1920s.  Rather than replicating Csicsila’s discussions, this paper will mainly introduce and 
discuss the secondary school-level literature textbooks and graded readers published in the late 19th century, 
particularly in the 1870s and 80s.
The first appearance of Twain’s work in American school textbooks
In the late 19th century, when books were mostly expensive and there were a limited number 
of public libraries, textbook anthologies were valuable materials since many students encountered 
various works of literature and formed opinions about them through their readings of the anthologies. 
At the same time, textbooks also played a very significant role in American classrooms in the late 
19th century.  This role had been obviously more important then than it was in the 20th century. 
In the late 19th century, many states made it mandatory for children to attend school, and the 
number of public schools increased dramatically.  However, at the same time, there were few well-
trained teachers since teacher training schools and teaching certification programs were not well 
established.（1）  As Nietz stated, “their dependence on the textbooks was very strong, both for what 
and how to teach.  This was particularly true of the textbooks in the secondary schools, where the 
subject matters were much more difficult than in the common schools” (1).  Moreover, when it came 
to teaching literature, almost no organized efforts were made to raise the standard of teaching until 
1911, when a group of English teachers formed the National Council of Teachers of English for 
the improvement of English teaching (Dunmire 18-19).  Even in the beginning of the 20th century, 
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the teachers’ heavy dependence on textbooks never changed.  In 1908, Dutton and Snedden aptly 
captured the contemporary situation in the following words: “Generally speaking, the content as well 
as the method of instruction in any given field is determined by the textbook; it is the pupil’s vade 
mecum, and the teacher’s guide” (208, also qtd in Dunmire 1).  Although it is impossible to fully 
understand how Mark Twain’s work was taught in American classrooms of the late 19th century, a 
careful examination of the use of Twain’s works in textbooks could possibly provide insights into the 
experiences of students who studied Twain at school.
Although interest in American literature heightened in the late 19th century, it was often 
recognized as a minor subject in the school curriculum.  At the end of the 19th century, for instance, 
Julian Hawthorne, the son of one of the greatest American writers, and Leonard Lemmon, reflecting 
the difficulties involved in compiling a textbook devoted exclusively to American literature, included 
the following statement in the preface to the American literature textbook edited by them: “Until 
quite lately, almost the only approaches to [American literature] have been in the form of supplements 
to manuals of English Literature, or of Universal Literature” (Hawthorne, iii).  Burt Dunmire, who 
published a comprehensive dissertation on American literature textbooks, concluded that “yet in 1900 
decided emphasis was still on English literature rather than American” (16).
Although, in this way, it had not yet been fully established as a school subject in the late 19th 
century, more Americans obviously started to recognize American literature as a subject that was 
worth studying.  The 1870s was a particularly important decade.  As we all know, the centennial 
celebration was held in this decade, and Americans had a greater chance to reflect upon the 
uniqueness and development of their own country, including its literature.  For instance, from 1874 
to 76, Harper’s New Monthly Magazine, one of the most popular magazines of the period, serialized 
special essays on America titled “The First Century of the Republic.”  Two of these serialized 
essays were Edwin P. Whipple’s well-known articles titled “American Literature.”  It was then 
that American literature gained more attention and space in the field of education.  For instance, 
the first definitive college course that offered a specialization in America literature was introduced 
at Princeton in 1872, and the various early literary anthologies were revised and augmented in the 
1870s.（2）
It was also during this decade that works by Mark Twain were first included in American 
textbooks.  In 1873, three episodes from The Innocents Abroad appeared in a textbook titled A Manual 
of American Literature, a literary anthology of almost epic proportions.  The textbook consisted of 
more than 600 pages, with selections from hundreds of American authors and relatively detailed 
biographical information.  The editor of the textbook, John Seely Hart, was Professor of English 
literature at Princeton, and it was Hart who in 1872 taught the first college course in the US on 
American literature.  The anthology is sometimes recognized as “the first true college text[book]” 
(Bibb 155) of American literature.  However, as many literary scholars have argued, the differentiation 
between high-school and college textbooks had not been established until the 1920s (Csicsila 8, Nietz 
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2, Bibb 265), and it is more likely that the book was targeted at both high school and college students, 
as suggested by its subtitle: “A Text-book for Schools and Colleges” [italics mine].  Perhaps, thousands 
of high school students must have been introduced to Twain’s work through this textbook.
Next, we need to look at which episodes from The Innocents Abroad were read by students.  Also, 
how different were these selections from the original work?  The first excerpt is a reminiscence about 
Judge Oliver from Nevada, who never complained no matter how bad things got.  The second piece is 
the humorous episode in which Twain and his friends make fun of an unsuspecting European guide 
by asking foolish questions about Columbus and an Egyptian mummy.  (Both episodes were taken 
from chapter 27 of  The Innocents Abroad.)  The last one is the story about Twain’s visit to the “tomb 
of Adam” in Jerusalem, where he is touched to find “the grave of a blood relation” and weeps over it 
(Innocents 567).
In these three excerpts, we could only find minor revisions to Twain’s original work.  However, 
there is a significant problem with the third excerpt, the textbook version of the “tomb of Adam” 
episode, in terms of humor.  In this episode, Twain, being touched by the tomb of Adam, weeps in 
front of it and concludes the scene with the following remarks: “Let him who would sneer at my 
emotion close this volume here.  He will find little to his taste in my journeyings [sic] through Holy 
Land” (567).  However, readers of Twain’s original version would easily notice that here Twain is 
just mocking and parodying the maudlin sensibility of a sentimental author, William C Prime.  In 
the original version, Twain ridicules the excessive sentimentality of Prime’s Holy Land travelogue, 
repeatedly quoting sentimental lines from it.  Twain’s above remark is identical to Prime’s; in fact, he 
quotes it in an earlier chapter (535).  However, the textbook version of the “tomb of Adam” episode 
consists of only three paragraphs and omits the preceding chapters in which he attacks Prime’s 
sentimentalism.  Therefore, without reading the original version, it would be impossible for readers 
to know that the above passage is in fact a parody of Prime’s writing.  However, even without having 
read the earlier chapters, careful readers would sense that in this episode, Twain is joking because of 
the exaggerated nature of the emotions expressed.  However, it is highly possible that inexperienced 
readers― in particular, student readers― ignorant of his attack on Prime’s sentimentalism, may quite 
literally assume that Twain is touched and weeps in earnest.  If so, Twain may even be regarded as a 
sentimental traveler like Prime, a character that was completely different from the one intended by 
Twain. 
Although we do not know about the popularity of the first excerpt, Judge Oliver’s episode, 
thanks to Louis Budd’s painstaking study, Our Mark Twain (hereafter OMT ), we do know that the 
episodes about the guide and the tomb of Adam were already widely known among contemporary 
readers (35-38).  In particular, “the tomb of Adam” episode was undoubtedly the best-known passage 
from The Innocents Abroad.  As Budd shows, the episode was mentioned in various contemporary 
reviews of the book.  Even some cartoons of Twain weeping in front of the tomb appeared in major 
magazines (Budd, OMT 35-38).  Textbook editors normally select representative pieces from an 
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author’s oeuvre; therefore, the selection of “the tomb of Adam” scene seems natural no matter how 
incomplete and misleading the excerpt was.  The selection of this scene for inclusion in this famous 
textbook so early must have contributed to the canonization of this episode.  At the same time, 
however, the authoritative textbook usually exerts a tremendous influence on the dissemination of a 
particular interpretation of the work.  It is said that Twain complained that “too many believed he 
actually wept” (Budd, OMT 30) in front of the tomb of Adam.  Therefore, it is highly possible that 
this earliest but misleading inclusion of this famous episode in the major textbook contributed to the 
spread of a misinterpretation of Twain among the American public. 
Taking Hart’s all-inclusive editorial policy into account, we cannot state that Twain received 
any special attention as compared to contemporary American authors.  However, the tremendous 
popularity on its appearance of The Innocents Abroad is suggested by the fact that these three earliest 
anthology excerpts were selected from it.  As Budd suggests, The Innocents Abroad was recognized 
as Twain’s most popular and most characteristic book during his lifetime (Budd, OMT 30).  In the 
1890s, a major American literature dictionary also referred to it as the volume “which still remains 
his most popular book” (Adams 65).  Up until the end of the 19th century, most of the references to 
Twain that appeared in American school textbooks almost unexceptionally introduced The Innocents 
Abroad as his representative work, and in many cases, it received the longest and most detailed 
references.（3）
However, although The Innocents Abroad perhaps remained Twain’s most popular work during 
his lifetime, it was not the work from which episodes were most often excerpted for anthology 
textbooks of the time.  Roughing It was far more popular in this sense.  During Twain’s lifetime, 
nine different textbooks selected episodes from Roughing It, while only two of them excerpted The 
Innocents Abroad.（4）  Of all of Twain’s works, Roughing It was most frequently excerpted during his 
lifetime.  We fail to fully understand the reason for the relative indifference of anthology editors 
toward The Innocents Abroad in comparison with their favor toward Roughing It.  However, we can 
at least suggest that the emphasis placed on “America” by the early textbooks might be the key to 
understanding the editors’ attitudes.  Since American literature had not yet fully established itself as 
an independent subject distinct from British literature, the editors of American literature textbooks 
almost always felt the necessity to differentiate American literature from its British counterpart.  For 
instance, in the introduction to his American literature textbook published at the end of the 19th 
century, literary historian Fred Lewis Pattee wrote, “It is now generally admitted that the literature 
of America has become an independent one.  It is an exception.  ... In no other case in all history have 
there been two distinct literatures [English and American literature] written in the same language” 
(History 4).  In the introduction to his textbook, another leading scholar of American literature, 
Brander Matthews, even claimed that “Literature is a reflection of life, and as life in the United States 
is more and more unlike life in Great Britain, American literature must become more and more 
unlike British literature” (13).  Similar comments abounded in American literature textbooks of the 
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late 19th century.
One of the easiest ways to differentiate American literature from British literature is by focusing 
on American writings― in particular, American stories― that are set “in” America.  However, 
although Twain’s anti-Eurocentrism, evident in The Innocents Abroad, seems uniquely “American,” 
most of its episodes take place in Europe and not in America.  On the other hand, most of the 
narratives in Roughing It are set not only in America but also in the West, the area considered to 
be most representative of America.  It seems reasonable that this American setting of Roughing It 
helped it become the work that was most commonly included in literature textbooks.  In addition, the 
editorial preference for Western episodes was perhaps reflected in the selection of one of the three 
earliest excerpts.  As we have seen, one episode is about a patient judge in Nevada, who is enduring a 
difficult life in the mining territory of the far West, which, needless to say, is a uniquely “American” 
setting.
Critical views on Twain:
It was Twain’s close association with a humorous style that paved the way for his works to be 
selected for inclusion in American textbooks of the late 19th century.  For instance, in the textbook in 
which he was first included, Twain was introduced under the section “Humorist” (Hart 437) , right 
after Artemus Ward, the best-known pioneer among so-called literary comedians of the time.  In 
some of the earliest textbooks published in the 1870s and 80s, he was just briefly mentioned in a few 
lines along with other literary comedians whose names have mostly been forgotten today, even though 
his major contemporaries, such as William Dean Howells, Henry James, Louisa May Alcott, Bret 
Harte, and Thomas Bailey Aldrich, were provided with independent paragraphs.（5） 
Early textbooks are not solely to blame for the narrow categorization of Twain merely as a 
humorist.  Above all, people recognized Twain as a humorist more than anything else in his lifetime. 
Although he sometimes tried to portray himself as a “moralist” rather than a “humorist,” his efforts 
were not always successful.  Moreover, he sometimes needed to struggle with his widely-shared 
public image as a wild humorist, or, in the worst case, as an “ignorant and irreverent person of vulgar 
taste” (qtd. in Budd, OMT 41).  As Sara Davis wrote, humor and serious literature were “mutually 
exclusive” (xv), particularly in the genteel tradition of late 19th century America.  Although people 
liked American humor, it was, in general, not recognized as a literary art.  For instance, Frederick 
Anderson introduces Nation magazine’s critical commentary on American humor as follows:
[T]he ‘American Humor’ which now goes by the name, and has attracted such world-
wide notoriety, is not, properly speaking, literary humor at all ... It was begun by Artemus 
Ward, and has been perpetuated by a long line of jesters, funny men, or whatever they may 
be called. (qtd. in Anderson 12)
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This comment appeared in 1883, in response to an announcement of the expected publication of a 
collection of works of American humor edited by Twain and William Dean Howells.
In keeping with the critical views on the literary merit of humorists, Twain was largely neglected 
by the so-called readers of literature.  In his study of two centuries of change in the content of 
American school readers, R. R. Robinson introduces six representative “literary” (42) school readers 
from 1875 to 1915.  Of these six literary readers, only one contains Twain’s work.（6）
Some textbook editors did not deny the significance of humor when they thought that the 
writing was “literary” enough.  However, even as a humorist, Twain was often recognized as too 
“unliterary” and “wild.”  As a result, he was not spared attacks from the editors of early textbooks. 
C.F. Richardson, the editor of a leading American literature textbook of 1887, referring to the authors 
of humorous stories, such as Rudder Grange, Uncle Remus stories, and The Innocents Abroad, writes: 
“Humor alone never gives its masters a place in literature; it must coexist with literary qualities, and 
must usually be joined with such pathos as one finds in Lamb, Hood, Irving, or Holmes” (American 
Literature 521).（7）  Richardson goes on to list Franklin, Irving, Holmes, Curtis, Lowell, Aldrich, and 
Bret Harte as authors whose wit and humor formed “an integral part of American literature” (520). 
Of course, Mark Twain is not mentioned.
One of the most unfavorable references to Twain in the late 19th century is found in an 1882 
British survey of American literature, which is an expansion of a famous 1875 Britannica article on 
American literature.  John Nichol, the author of the textbook, states, “It is probable that, to the lower 
class of British Philistines, American prose is, at this day, represented not so much by Irving, Emerson, 
or Hawthorne, as by ‘Mark Twain,’ who has done perhaps more than any other living writer to lower 
the literary tone of English speaking people” (426).  Although the textbook was published in the UK, 
the book was originally intended for both British and American readers (Bibb 174-75).  It is highly 
probable that Nichol’s textbook was widely used in American classrooms because of the scarcity of 
full-length surveys of American literature at the time and the public recognition of Britannica in 
which the original condensed version was published.  It must have left negative impressions about 
Twain upon thousands of American students of the time.
In addition, Nichol’s unfavorable view of Twain was not surprising in terms of the contemporary 
views on “respectable” literature.  According to John Tomsich, a scholar on Victorian culture in 
America, “the most eminent figures of respectable American culture” (7) of the time were so-called 
New England genteel writers, such as Richard Henry Stoddard, Charles Eliot Norton, Thomas Bailey 
Aldrich, Bayard Taylor, George William Curtis, Richard Watson Gilder, and Edmund Clarence 
Stedman.  In polls on readers’ favorite authors in Victorian America, these authors often ranked 
higher than Twain (Tomsich 8).
Editorial revisions:
In order to incorporate the “unliterary” Twain into textbooks, the literary standardization of his 
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works was sometimes necessary.  Although the editor of one textbook showed some appreciation for 
the use of colloquial language, the standardization of Twain’s language was very common in textbooks 
of the late 19th century.  For instance, Twain spelled coyote as “C-A-Y-O-T-E”; this was changed 
to the common spelling “C-O-Y-O-T-E” in almost all the textbooks of the time.  The repetition of 
words was also avoided in textbook versions.  For example, in the original manuscript of his speech 
that appeared in the New York Times, Twain says, “fortune of that man that had that marvelous 
collection”(“Speech”).  However, in the textbook version, it was changed to “fortune of the man 
who had that marvelous collection” (Swinton 167).  Here are some examples of the standardization of 
his language in textbooks of the late 19th century.  The phrase “mull it over” (“Speech”) was changed 
to “mull over it” (Swinton 168).  Further, words indicating directions were also changed―“nor’
-east” and “sou’-east” (“Speech”) were revised to “north-east” and “south-east” (Swinton 168).  In 
the original version of his work, Twain used the verb “stick” (“Speech”) to mean “keep or retain,” 
but the word was changed to the standard word “hold” (Swinton 168) in one of the textbooks. 
Grammatical accuracy was also important.  Originally, Twain wrote “I wouldn’t believed it could be 
done, if I hadn’t seen it” (“Old Times” 451) [italics mine].  However, the sentence was corrected 
in this manner: “I wouldn’t have believed it could be done, if I hadn’t seen it” (Edwards 45) [italics 
mine].  In addition, while we do not have enough space to introduce an example here, in most of the 
textbooks, Twain’s long paragraphs were usually divided into shorter paragraphs, so that the colloquial 
rhythm of his flowing language also seemed to be damaged.
The humor that seemed wild was also sometimes eliminated from the textbooks.  For instance, a 
textbook omitted the following lines of his speech on New England weather:
 
The people of New-England are by nature patient and forbearing; but there are some things 
which they will not stand. Every year they kill a lot of poets for writing about “Beautiful 
Spring.” These are generally casual visitors, who bring their notions of Spring from 
somewhere else, and cannot, of course, know how the natives feel about Spring. And so, the 
first thing they know, the opportunity to inquire how they feel has permanently gone by. 
(“Speech”)
Although the above lines are intended to be humorous, the reference to the killing of ignorant poets 
was perhaps too violent to be included in the textbook.  In addition, if a textbook could not eliminate 
the entire sentence, it changed the tone to a gentler one.  For instance, the episode about his broken 
watch originally ended with him exploding in anger against an unreliable repairman.  He says, “I 
brained him on the spot, and had him buried at my own expense” (Sketches 20).  However, in a 
textbook, the line was changed to a very simple sentence: “I floored him on the spot” (Barnes 223). 
In this manner, the violent tone of the original lines was greatly softened in the textbook, which was 
of course more easily acceptable in genteel classrooms.
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The Neglect of Tom Sawyer and Huck Finn:
It has already been suggested that the American setting of Roughing It might have contributed to 
its frequent inclusion in textbooks by the 1900s.  However, Twain’s other major stories set in America 
were not necessarily selected by textbooks of the time.  For example, neither Tom Sawyer nor Huck 
Finn was selected until the end of the 1910s, even though in textbooks published after the 1890s, the 
number of references to Twain’s literature dramatically increased and he was gradually canonized as a 
representative American writer.（8）
However, it is not difficult to suggest the reason for the neglect of these works.  Above all, Tom 
Sawyer and Huck Finn must have seemed too dangerous for young students to read.  These were 
the two Twain’s works most frequently attacked by the contemporary moral guardians of children. 
For example, although Tom Sawyer did not provoke as much controversy as Huck Finn, both works 
were initially banned from some public libraries, because moral guardian’s conventional morality 
was offended by Tom and Huck’s “coarse” behaviors (Sova 4, 10).  It seems natural that textbook 
editors avoided both works on the ground that they were not suitable for respectable classrooms.  In 
particular, as we all know, the controversy surrounding Huck Finn was more serious.  The news of 
the banning of Huck Finn from Public Library of Concord, which was the Mecca of New England 
literary culture, was reprinted immediately all over the country (Hearn lxxvii).  In addition, as Louis 
Budd pointed out, Huck Finn was not recognized as an established masterpiece while Twain was 
still alive, and reviews of the novel were a mixture of both praise and censure (Budd, Critical Essays 
2, Hearn lxviii). For instance, Joseph Pulitzer’s New York World, which spearheaded the campaign 
to protect young people from the danger of dime novels, attacked Huck Finn.  It introduced Huck 
as a “wretchedly low, vulgar, sneaking and lying Southern country boy” (qtd in Budd Contemporary 
Reviews 265). These negative opinions about Huck Finn from the authorities must have generated 
doubts among educators about the suitability of this work as educational material for their students.
Among contemporary textbooks, the best-known school reader, McGuffey’s, carried the harshest 
criticism of Huck Finn.  McGuffey’s High School Reader of 1889 included the well-known description 
from chapter 20 of The Innocents Abroad, in which Twain compares Lake Como in Italy with Lake 
Taho in Nevada and claims that Lake Taho is more beautiful than the Italian counterpart.  Twain’s 
comparison between these two lakes was then one of the most popular descriptions among his works. 
For instance, in his 1896 American literary history textbook, Fred Lewis Pattee complimented the 
description as follows: “There are few more beautiful descriptions in our literature than his well-
known comparison between Como and Tahoe” (History 453).  In spite of McGuffey’s inclusion of 
The Innocents Abroad, in its introduction on Twain, McGuffey’s dismisses Huck Finn as a work that is 
“very much inferior to anything else [Twain] has written” (469).  Apart from this short comment, 
McGuffey’s contains no other reference to Huck Finn, and it seems impossible to clarify the exact 
reason for McGuffey’s critical view on Huck Finn without thorough examination of the editorial 
tendency of the McGuffey’s series.  At the same time, McGuffey’s editorial indifference to the issues 
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of minorities and racism were also well known (Westerhoff 21).  Even in the revised late 19th century 
editions, which were published after the abolition of slavery, the issues of race and minorities seemed 
to be almost nonexistent.  Therefore, it is not surprising that the editor of McGuffey’s failed to grasp 
the significance of the race issues dealt with in Huck Finn and dismissed it as an inferior work without 
any concrete messages for students.
In a way, however, McGuffey’s indifference to race issues seems better in comparison with the 
Anglo-Saxon centered views found in some of the literature textbooks of the late 19th century.  For 
instance, a survey of American literature published in 1893 openly flaunts its bias.  It says, “In 
America the majority rules the minority, and the majority is ruled by the principles of Anglo-
Saxon ethic” (Richardson American Literature 46).  The book contains chapters titled “The Race 
Elements in American Literature” and “The New Environment of the Saxon Mind.”  Throughout 
these chapters, the textbook suggested the centrality and dominance of Anglo-Saxon races in the 
development of American culture.  No wonder then that Huck Finn, one of the most powerful anti-
racist novels, was neglected and not accepted by the school textbooks of the time.
The main features of Twain’s works selected for textbooks
Although Huck Finn and Tom Sawyer were neglected, late 19th century textbooks often referred 
to Twain as a distinctively “American” writer and particularly favored his works that had an 
obviously “American” setting.  Almost half of these selections are based on genuinely “American” 
experiences.（9） Of all the selected pieces, the most popular selection of the time is the story about 
Twain’s encounter with a coyote in the West.  In this episode, which originally appeared in Roughing 
It, the coyote with its amazing speed and endurance ridicules the dog that naïvely believes it can 
outspeed the coyote and catch it.  This story is a typical American story with its frontier motif 
conveyed through the naïve non-Westerner’s encounter with the real Wild West.  At the same time, 
it should be noted that its subject is an “animal,” which was one of the most popular topics in the 
school readers of the time.（10）  It is not surprising then that this truly American episode with great 
readability, humor, and based on a favorite subject became the most popular selection.  Another 
genuinely American selection was the story about a steamboat pilot on the Mississippi, which was 
reprinted from the Atlantic Monthly and appeared in the textbook of 1877.  Although it was not 
very humorous, this breathtaking episode about the great art of piloting on this representative river 
of America is undoubtedly an original American story that could not have been written in other 
countries.  The American subject of this story must have been suitable for American classrooms.  As 
its very early publication in the textbook of 1877 indicates, the textbook editors had already been 
attracted to the subject of this story even before the publication of Life on the Mississippi in 1883.  The 
story continued to remain popular for many years even after the 19th century.  After the 1920s, for 
instance, stories about steamboat piloting on the Mississippi become the most frequently excerpted 
episodes from among Twain’s works.
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We could identify some other features of Twain’s works that were selected for textbooks. 
Although it is impossible to fully understand the ways in which the selections were used in actual 
classrooms, it is possible for us to deduce the editors’ preferences.  First, Twain’s “humor” was the 
aspect of his work that greatly interested the textbooks editors.　Students were sometimes even 
expected not only to enjoy but also to carefully analyze Twain’s humor.  For instance, one of the 
textbooks asked students to pay close attention to the technique involved in Twain’s humor in the 
following manner: “The ludicrous may be found in the use of words which develop two meanings
―one of them absurdly opposite to the one intended ... Note the efforts of the dog in this piece” 
(Harris, Fifth Reader 83).  At that time, it was also very common for the textbooks to refer to Twain as 
a representative American humorist.  In the late 19th century, his works were often introduced in the 
humor section of textbooks.  Although the categorization of his literature as humorous literature must 
have limited the possible interpretations of his works by students, it was also true that it increased 
Twain’s chances of being included in the textbooks.  In particular, as early as the two decades from 
the 1870s to the 80s, Twain was sometimes included in the humor section of textbooks that did not 
even mention his major contemporaries, such as Howells and James.（11）
Second, editors were greatly interested in Twain as an orator.  It is notable that one-fourth of 
Twain’s works selected for the late 19th century textbooks were related to his oratorical performances. 
Two of his famous humorous speeches, “New England Weather” and “Babies,” were selected for the 
textbooks published in the 1880s, even though the collection of his speeches that included both had 
not yet been published.（12）  This early selection of both speeches suggests that Twain’s reputation as a 
great orator had already been recognized at a relatively early stage of his career by literary educators. 
One of the textbooks even shows his struggle to have a successful lecture.  The textbook selected the 
episode about Twain’s nervousness about giving the first lecture in his life from Roughing It.  In the 
preface to this textbook, the editor writes that he selected the works “that awaken the ... sympathy” 
(Sheldon “Preface”) of children.  This episode, which deals with Twain’s great effort to overcome 
his sense of stage fright in front of a large audience, must have suited the purpose emphasized by the 
editor.
Lastly, readability is important as well.  All of Twain’s works that were selected for textbooks 
published in the late 19th century are basically written in starndard English and they are all very 
readable.  While some colloquial expressions were revised and standardized, stories involving the 
heavy use of dialects and nonstandard speech, such as Huck Finn and “Jumping Frog,” were avoided. 
In the 20th century, after Mark Twain was canonized as a literary master of colloquial language, both 
these works began to be published in textbooks and became their favorite selections.  However, in 
the late 19th century, Twain’s reputation as a literary master of the colloquial style had not yet been 
established.  In addition, in the late 19th century, it was not literary anthologies but graded readers 
in which most of the excerpts from Twain’s works were published.  As compared to literature 
anthologies, one of the most important goals of graded readers is to enable students to read and 
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write standard English.  Therefore, it seems reasonable that in the late 19th century, works that Twain 
wrote in dialects were neglected and instead, his readable works that were largely written in standard 
English were preferred by the textbooks.
In this manner, it is also important to note the neglected aspects of Twain’s literature in order 
to understand the use of Twain’s work in late 19th century textbooks.  Besides the works Twain wrote 
in a colloquial style, works that contained severe social criticism were not among those selected for 
publication in textbooks of that time.  Perhaps, of all his works that were selected for publication 
in textbooks in Twain’s lifetime, “The Facts in the Great Beef Contract” was the only piece that is 
obviously critical of society.  The sketch satirizes the federal government’s evasion of the payment of 
the barrels of beef that were sent to General Sherman during the Civil War.  Nevertheless, although 
this story satirizes the bureaucracy of Washington, the humor that predominates is somewhat 
optimistic rather than satirical; moreover, the criticism is not as penetrating as that in Twain’s other 
works, which seriously attack racism and imperialism.  In addition, even if the sketch functions as 
a powerful social criticism, it should be noted that, among the 22 pieces by Twain that appeared in 
textbooks during his lifetime, it was the only piece that obviously criticizes society.  This proves that 
Twain’s critical views on society, one of the most significant aspects of his literature, were almost 
completely neglected in the textbook selections of the time.
Although by the end of the 19th century, discussions on Twain in the surveys of American 
literature began to increasingly value the literary and philosophical aspects of Twain’s works, almost all 
graded readers were heavily biased in their selection of Twain’s works and failed to provide students 
with ample opportunities to read his truly innovative works.  However, at the same time, we should 
accept that the textbooks greatly contributed to the dissemination of Twain’s literature.  Perhaps, as 
early as in the 1880s, millions of American students were introduced to Twain’s literature through 
textbooks.  American students were not the only ones who encountered Twain’s work through their 
textbook.  On the other side of the Pacific Ocean, thousands of contemporary Japanese students also 
encountered Twain’s literature for the first time through the American graded reader that included 
Twain’s work.  In the 1860s, the era of the feudal samurai ended in Japan, and the country witnessed 
the advent of modernization through the assimilation of Western culture.  As a result, some American 
graded readers were reprinted by Japanese publishers and used in English language classes all over 
the nation.  Barnes’New National Fifth Reader of 1884, which includes Twain’s humorous story 
“My Watch,” was one of these reprinted American textbooks.  Numerous Japanese students must 
have read this funny sketch about Twain’s broken watch and unreliable repairmen.  In addition, the 
Japanese version of this textbook was also published in 1888, and “My Watch,” which was included 
in this Japanese edition, became the first of Twain’s work to be translated into Japanese (Watanabe 
“Mark Twain”).
In this manner, as early as in the late 19th century, the textbooks provided millions of students not 
only in the US but also in other countries with the opportunity to encounter Twain’s works.  Many 
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students must have developed an interest in Twain’s works after reading them in textbooks and gone 
on to read individual copies of his works that were faithful to the original versions.  Therefore, we 
should never forget the great contribution made by school textbooks to the dissemination of Twain’s 
works.  In addition, by the end of the 19th century, discussions on Twain in American literary history 
textbooks began to increasingly value the literary and philosophical aspects of his work.  In the 1890s, 
although Twain continued to be regarded as a humorist in the literary history textbooks, this image 
became less dominant and was gradually replaced by the image of Twain as a literary artist and serious 
thinker.  Finally, after the 1920s, Twain’s innovative works such as Huck Finn started appearing in 
American literature anthologies at the secondary school level.  Although it was unfortunate that 
the American students in the late 19th century did not have an opportunity to read Twain’s most 
innovative works in their school readers, their textbooks definitely paved the path for the greater 
appreciation of Twain’s literature in the school textbooks of the next generation.
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（１） Nietz writes, “the earliest popular pedagogical textbook [S. R. Hall’s] Lectures on School-keeping, was not 
published until 1829, and the first public normal school, at Lexington, Massachusetts, did not open until 
1839” (6).
（２） The course was taught by John Seely Hart, Professor of English literature at Princeton.  In the 1870s, 
Griswold’s The Prose Writers of America and The Poets and Poetry of America were heavily revised, and the 
expanded edition of Duyckinck’s Cyclopaedia was also published. 
（３） The textbooks which provided substantial or favorable reference to The Innocents Abroad were: Vedder’s 
American Writers of to-Day, Pattee’s History of American Literature, and Smyth’s American Literature.
（４） The nine textbooks which included the episodes from Roughing It were: New Century Readers by Grades: 
Number Five (anonymous), New Century Readers by Grades: Number Four (anonymous), Sheldon’s Fifth 
Reader, Harris and others’ Appletons' School Readers and Fifth Reader, Swett and others’ Bancroft's Fifth 
Reader, Stickney and others’ A Fifth Reader, Brumbaugh’s Standard Fifth Reader. Lane’s Lights to 
Literature. Revised. Book Six. 
（５） See Richardson, Primer of American Literature, 1878, and Rusk's Model Selections: Number f ive, 1888.
（６） The only “literary” reader which includes Twain’s work was: Lane’s Lights to Literature. (1903). It publishes 
the episodes of a coyote from Roughing It and blue jays from The Tramp Abroad.
（７） “Pomona” and “Rudder Grange” were fantastic juvenile novels written by Frank R. Stockton (1834-1902), 
Philadelphia novelist known for his children’s stories. 
（８） The feud episode in Huck Finn was published in Stedman and Hutchinson’s Library of American 
Literature of 1889-1890, which was a multivolume anthology of American literature.  However, the book 
was obviously too voluminous to be used as a secondary-school level textbook.  Since the anthology was 
published by Twain’s publishing company, it is also difficult to suggest that its selection of Huck Finn 
reflected the common views on the novel among contemporary textbook editors. 
（９） Fourteen excerpts from Twain’s works were found in the textbooks by the end of the 19th century: five 
of them were about experiences on the frontier and one of them was about steamboat piloting on the 
Mississippi.
（10）  Robinson concludes that from 1875 to 1915 “the greatest amount of space devoted to any kind of material 
is 20.5 per cent, which is to boys and girls. The next highest is animals and birds, which gets seventeen per 
cent. Nature study is next with eleven per cent space” (48).
（11） For instance, in Swinton’s Fifth Reader of 1883, Twain’s work appears side by side with the works of 
canonical writers, such as Hawthorne, Longfellow, Lowell, Emerson, Poe, Irving, Dickens, Whittier, 
Holmes.  However, the works of Howells and James cannot be found in this reader. 
（12） Mark Twain’s Speeches, the first definitive collection of Twain’s speeches, was published in 1910.
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This essay discusses the employment of Twain and his works in American school textbooks, in 
particular, the primary and secondary school-level literature textbooks and graded readers published 
during Twain’s lifetime from 1875 to 1910.   The discussion in this essay is based on my extensive re-
search mainly conducted at the Library of Congress, which helped me locate approximately 250 litera-
ture textbooks and graded readers (published from 1875 to 2000) which feature Twain and his works. 
This essay consists of three sections.   First, the essay analyzes the earliest appearances of Twain 
and his works in primary and secondary school textbooks, particularly the graded readers published 
from the mid-1870s to the mid ’90s.   Which of Twain’s work was first introduced in school text-
books, and why was it selected?   What were the reasons for which the textbooks’ editors repeatedly 
selected the same works by Twain?   Did the editors’ selections reflect the contemporary perceptions 
of Twain and his literature, and if so, how could their selections be different from those in later text-
books?   How did the bestselling McGuffey Readers introduce Twain’s literature?   What was Mc-
Guffey’s view on Huck Finn, which had been published just a few years before the publication of this 
bestselling reader?  This essay attempts to answer these significant questions by focusing on the con-
temporary views on Twain’s literature.
Second, the essay mainly discusses some overviews on Twain’s literature that appeared in second-
ary school textbooks and shows how the views on Twain in textbooks changed over more than thirty 
years during his lifetime.   By the end of the nineteenth century, Twain had already achieved the status 
of one of the best-known American writers, and after the mid-1890s, it became common for the text-
books to refer to Twain as a famous contemporary American writer.   Although Twain was sometimes 
introduced as a mere humorist without much literary merit, some textbooks highlighted the great 
insights found in his literature.   The essay compares these conflicting views on Twain and discusses 
their relationship with the rise of his reputation as a serious writer at the turn of the century. 
Finally, the essay focuses on the use of Twain’s works in secondary school textbooks published 
from the mid-1890s to 1910, the year of his death.   Then, it discusses the reasons behind the repeated 
use of his early humorous writings and the complete neglect of his later works, which presented a 
highly critical view of the world.   In particular, the essay analyzes the exercises for students and com-
pares the use of Twain with that of other American writers in those times, to reveal the textbooks’ 
educational goals, which were fundamentally different from those of today, in studying Twain’s litera-
ture.
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